P % The Lea Primary School and Nursery
“oppd Behaviour Policy

Policy Sign off
Reviewer Date Approver Date
Roz Cross Jan 2026 TLC
(statutory)
Next Review Jan 2027

Definitions for terms used in this policy

Therapeutic/Relational Approach: An approach to behaviour that prioritises the helpful feelings of everyone
within the dynamic.

Behaviour: anything that individuals say and do. Broken down into 3 broad areas:

- Valued: anything that provides a positive experience, creates helpful feelings, and is in line with the
school’s values.

- Unexpected: anything that is out of context/not expected within the setting e.g. running is expected in
PE, but not in the classroom

- Detrimental: anything that creates a negative experience, leads to unhelpful feelings, and is in opposition
to the school’s values.

- Dangerous: a form of detrimental behaviour which will imminently result in injury to self or others,
damage to property.

Discrimination: any behaviour that disadvantages or treats differently individuals and/or groups as a result of
one or more protected characteristics.

Protected characteristics: as defined in the Equality Act (2010): age, disability, race (including colour,
nationality, ethnic or national origin), religion or belief, sex, sexual orientation, gender reassignment, being
married or in a civil partnership, being pregnant or on maternity leave.

Bullying: the repetitive, intentional harming of one person or group by another person or group, over an ex-
tended period of time, where the relationship involves an imbalance of power.

Abuse: a form of maltreatment of a person. Somebody may abuse or neglect a child by inflicting harm or by failing
to act to prevent harm. Harm can include ill-treatment that is not physical as well as the impact of witnessing ill
treatment of others.

Special educational need (SEN): a learning difficulty or disability that calls for provision different from or ad-
ditional to that normally available to pupils of the same age.

Protective consequences: necessary measures to reduce the risk of harm. Protective consequences may limit
freedoms until an educational consequence can be put in place.

Educational consequences: the essential learning, rehearsing or teaching that is required to enable behaviour
change. Educational consequences progress the pupil’s understanding and engagement, should allow the gradual
removal of adaptations, and return freedoms.



Governing Body’s Statement of Behaviour Expectations

High standards of behaviour

At The Lea Primary School and Nursery, we strongly believe that high standards of behaviour lie at the heart of
a successful school and that valued behaviours should be promoted. It supports all children to make the best pos-

sible progress in all aspects of their school life, and all staff to be able to teach and promote good learning without
interruption.

To achieve this, we are committed to a therapeutic, relational approach to behaviour management. We place great
emphasis on consistency, teaching internal discipline, and on care and control, not punishment. Through this
approach, we support a positive focus on improving young people’s engagement, motivation and well-being

The Special educational needs and disability code of practice: 0 to 25 years (DfE, January 2015) and Therapeutic
thinking fosters the view that behaviour is a communication of an emotional or physical need.

Although the majority of pupils do not experience difficulties in coping with their setting or school and are able
to access the educational opportunities available to them, we know that a small number of children can find it
difficult to engage in learning or cope in a learning environment. These children are regarded as vulnerable ra-
ther than troublesome, and all stakeholders have a duty to explore this and provide appropriate support in a
timely manner. We recognise that there is no “one size fits all” approach to understanding behaviour manage-
ment, and that responses need to be personalised to the very specific needs of each individual child.

The Governors are responsible for: reviewing and approving this behaviour policy in conjunction with the
headteacher; monitoring the policy’s effectiveness through conversations, feedback and data and holding the
headteacher to account for its implementation.

Behaviour in Schools: Advice for headteacher and school staff (DfE, February 2024)

The Role of the Parents

We expect parents to work with the school to set high standards of behaviour. We are dedicated to working with
parents to support this; parents are encouraged to contact/seek advice from the Class Teacher in the first in-
stance if they are concerned. If required, this can then be escalated through the SENCo and the Senior Leadership
Team to ensure there is a full circle of support around the pupil involved.

Parents and carers, where possible, should:

¢ Collaborate with the school around the support provided for their child

* Get to know the school’s behaviour policy and reinforce it at home where appropriate

« Support their child in understanding and following the school’s behaviour policy

¢ Inform the school of any changes in circumstances that may affect their child’s behaviour

« Discuss any behavioural concerns promptly with their class teacher

« Raise any concerns with the school directly

» Engage in the life of the school and its culture

¢ Commit to working in partnership with the school to secure the best possible outcomes for their child.

The school will endeavour to build a positive relationship with parents and carers and is committed to working
in partnership to meet the needs of children.

The Role of the Headteacher

In addition to supporting the Governors, parents and carers, the Headteacher will:

* Ensure that all staff understand the principles and approaches to pupils’ behaviour described in this
policy

* Ensure all staff have appropriate training and support to teach valued behaviour and reduce pupils’
detrimental behaviour

* Review data relating to pupils’ behaviour to ensure no groups of pupils are disadvantaged by the policy and
its implementation.

* Model the responsibilities all staff are responsible for, as stated on the next page.


https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf

All members of staff
are responsible for:

« teaching valued behaviour

* modelling valued behaviour

« analysing and interpreting pupils’ behaviour as a form of communication

« applying the principle that all behaviour is linked to feelings, which result from experiences
« creating positive experiences for pupils

« supporting pupils to reduce detrimental behaviour

¢ maintaining their own physical and emotional welfare

« supporting colleagues to maintain their physical and emotional welfare

« working in partnership with pupils’ parents / carers

¢ implementing this policy consistently.

Right to feel safe at all times

All children and staff have the right to feel safe at all times whilst in school. It is an expectation that there is
mutual respect between all members of the school community, including parents. This includes understanding
that bullying, discrimination or harassment of any description is unacceptable and attracts a zero-tolerance atti-
tude. All members of the school community should be free from discrimination of any description, and this is fur-
ther recognised in our Equality Policy, and promoted in the day-to-day running of the school. Even if it occurs out-
side normal school hours, this type of behaviour will be dealt with in accordance with the sanctions laid out in
the following policies: Behaviour; Anti-bullying; E-safety and Child Protection.

What are our School Values and Golden Rules?

Our School Values of ‘Kindness’, ‘Respect’, ‘Ambition’ and ‘Pride’, alongside our Golden Rules, underpin the work-
ings of our school. They are displayed in all classrooms and common areas. Rewarding pupils for modelling our
school values and recognising effort in their work is important in maintaining their motivation and contributes
towards supporting positive mental health and well-being.

School Values
RESPECT

e Dbeing polite and well-mannered

e valuing others

e accepting the differences in people’s beliefs and backgrounds

e looking after our belongings, those of others and school property
KINDNESS

e Dbeing friendly

e helping each other and looking out for one another

e being kind to your body, your mind, your family, your friends, your peers and to the environment
AMBITION

e challenge yourself and pushing yourself out of your comfort zone

e being determined to succeed

¢ being resilient and not giving up when things are difficult

e working hard and being driven towards your goals
PRIDE

e pride in your beliefs, your background, your achievements and your school

e being proud to be part of a community that shares the same vision



Golden Rules
Do be gentle Do listen to people Do look after property
Do be kind and helpful Do be honest Do work hard

What do we mean by valued behaviour?

Valued behaviour creates helpful feelings in self or others, characterised by a concern for the rights, feelings
and welfare of other people, and which benefits other people or society.

Adults take every opportunity available to recognise and celebrate valued behaviour. This should happen as
soon as possible once the valued behaviour has been observed. Positive experiences create helpful feelings,
which, in turn, creates positive behaviours. At The Lea, we believe that specific praise is the best recognition for
pupils because it is immediate, genuine, and reinforces valued behaviour.

At The Lea, we teach and promote valued behaviours through:
* building rapport/relationships
* role modelling
* reward and positive reinforcement
e verbal praise
* consistency
* PSHE and RSE lessons
e scripts and routines
* positive phrasing
* planning

» comfort and forgiveness

The following rewards are used for following the Golden Rules and modelling school values:

» Verbal praise that focuses on effort; body language (smile, thumbs-up, nod). Teachers use phrases
to explain what was ‘done well’.

o “Ireally liked...”
o “Good thinking - you considered all the evidence”
o “You have really impressed us by...”

= Stickers; star of the day; stamps; certificates; whole class awards e.g. marble in the jar; extra play-
time.

* Sharing with the class - catching and highlighting good behaviour,

o “Thank you - [that action] was kind of you”

o “Thank you for listening carefully to your partner.”

o Well done for walking so sensibly - you thought about the safety of others around you.
* Sharing and celebrating with other adults known to pupils.
* Head teacher stickers and notes home

* Celebration Assembly; Star of the Week; Head teacher Awards, Attendance Awards, individual team
point awards and whole school team points

We recognise that:

* some pupils, because of their emotional, mental health, or special educational needs will need greater
recognition and celebration than others

* some children may thrive when their valued behaviour is publicly identified, while others may find the
experience negative, resulting in unhelpful feelings; once identified, adults will choose how to praise chil-
dren to ensure their experience is positive

» private feedback can be a powerful motivator, boosting confidence and reinforcing valued
behaviours.



How do we support all learners?

It is the responsibility of all adults within the school environment to ensure that class and school rules are
followed and that all children behave in a responsible manner. All adults have high expectations and make every
effort to help children behave to the best of their ability, recognising that reasonable adjustments to how we
support and teach valued behaviours are sometimes required when considering the needs of an individual pupil.

The progress measures that pupils make as a result of the education they receive may include:

¢ reduced frequency and/or severity of detrimental behaviours

e increase in attendance

e greater engagement in learning activities

¢ deeper understanding of emotions and feelings

¢ increased co-regulation and self-regulation

e setting themselves goals

¢ having more confidence in their own abilities

e greater perseverance and more able to wait for what they want
¢ looking after their bodies, including healthy eating, and managing personal needs independently
¢ developing friendships

e co-operating

¢ resolving conflicts

What do we mean by detrimental behaviour?

Detrimental behaviours can be characterised as those that create unhelpful feelings in self or others, causes, or
is likely to cause, harm to an individual, the community or to the environment, and violates the rights of others.
The term is used to describe the behaviour, not the child. Detrimental behaviour can be categorised as difficult
or dangerous.

Some detrimental behaviours may not be unusual and, as far as possible, staff are expected, encouraged, and
supported to respond to these themselves. Examples may include (but are not limited to): talking over instruc-
tion, not attempting work, interrupting, lack of care for equipment or the environment, not following instruc-
tions. Adults’ responses to detrimental behaviours of this kind could include one or more of the following, listed
broadly in sequential order:

¢ Non-verbal intervention - moving closer to the pupil(s), using simple hand gestures, whilst contin-
uing to teach, using other non-verbal communication techniques such as symbols and visuals etc.

e Proximal praise - recognising and celebrating those pupils who are doing what has been asked;
restating the specific valued behaviour is helpful.

e Restating the expected valued behaviour - calmly making clear what the pupil should be doing.

e Checking-in - asking ‘Are you ok? ‘What do you need?’ or ‘How can I help?’ during or immediately
after a detrimental behaviour.

¢ Refocus - gain the pupil’s attention, use their name, then restate the specific valued behaviour that
is expected at that moment.

e Positive phrasing - gain the pupil’s attention, give a clear, unambiguous instruction, delivered with
clarity. End with ‘thank you'. E.g. Jamie, put the pen down on the table. Thank you.

e Intervention - gain the pupil’s attention, use their name, then deliver an intervention or protective
or educational consequence designed to enable change by increasing the level of support / scaffold-
ing / teaching.



At The Lea, there is a code of conduct shared with the pupils that explains how they can expect their behaviour
to be responded to. This is called a ‘Behaviour Grid.’ It is organised into 4 stages, with an opening section de-
scribing positive consequences. This grid has been designed to give clear guidance to adults and children, to
ensure consistency across the school.

Valued Behaviour — Consequences

If you choose to demonstrate positive and valued behaviours, you may:

* Be given verbal praise for your actions.

* Receive a headteacher’s award.

* Be awarded team points.

* Beinvited to a termly house treat.

* Be awarded class rewards e.g. star in the jar.

*  Your parents/carers may be informed.

Unexpected Behaviour — Consequences

Stage 1 Consequence Stage 2 Consequence

If you choose to: We will give you a *  Continuing any stage 1 behaviour You will have time out

* Talk when you should be reminder about = Be rude /show lack of respect towards pupils | to reflect on your
listening, working or silent. behaviour. or staff: language or gestures behaviour.

* Call out or make silly noises *  Refuse to follow instructions, or ignore adult

® Distract others from their learning
*  Wander around the classroom without

permission
Drop litter or food on the floor

Push in line

Name calling (one-off occasion)

Prod and poke/invade personal space
Spoil other pupils” games

Speak aggressively or in an inappropriate
manner

Swearing — low severity

You may be mowved in or
outside the classroom to
complete wark.

You may be given a task
to make up for lost
learning time.

You will be expected to
apologise to whoever
was affected.

Lying

Use equipment in a dangerous way

Damage property/ waste school resources
Leaving classroom without permission
Take/hide property that does not belong to
you

Pushing or shoving/hitting/hurting
Swearing

Use inappropriate language- discrimination
Failure to take responsibility for own actions

Task to complete, to
make up on lost
learning time.

Repairing consequence
e.g., tidying up

Reflection in class with
teacher.

Reflection at lunchtime
with a member of the
SLT to reflect on your
behaviour.

Parents informed of
behaviours causing
concern.

We may anticipate that any child, at any time, could display behaviours falling within Stage 1 or 2. A negative
experience or big change in a child’s life can be unsettling and have an impact on their feelings and choices for a
period of time. Adults at The Lea quickly identify changes in behaviour and work to support the child appropri-
ately.

Some detrimental behaviours may be less common and/or have increased severity. Stage 3 and 4 identify
these, and this list, while not exhaustive, explains the escalation of consequence.

Stage 3

Consequence

* Continuing any stage 2 behaviour

*  Hit/punch/kick repeatedly in same incident

*  Spit at someone deliberately

*  Bully, including cyber bullying {texts, social
media, email}

* Intentionally hurt someone

*  Argue rudely or aggressively with any adult

*  Use school IT equipment inappropriately

*  Refuse to follow safety instructions

*  Use inappropriate language or actions
towards another individual

Internal suspension
floss of free time to
complete missed work
or a task related to the
behaviour given.

Removal of privileges/
responsibilities, e.g.,
house captain,
representing school in
sport or other activity.

Plan put in place to
restrict opportunities for
behaviour.

A further suspension
will be considered by
Headteacher

Stage 4

Continuing any stage 3 behaviour
Demonstrate p nt discrimination
Demonstrate pe nt bullying
Seriously threaten or use actual violence
against a pupil or member of staff
Intentionally use sexualised language or
actions towards another individual, caus

harm

Leaving school grounds without permission.
Carry an object that has been made or
adapted as a weapon

Pupils who have not responded at Level 3 and
continue to exhibit difficult and/or dangerous
behaviours, despite support measures put in
place

Consequence
Pupil remains with
Headteacher or SLT
while incident facts
stablished: pupil
completes the work
they should be doing in
class.

Police are contacted

Internal susp
issued or suspens

up to 5 days.

Applying Consequences

Stages are shared with a child who has demonstrated detrimental behaviour to help support their understand-
ing of the behaviour and the consequence to follow.



Consequences are applied:
¢ to enable behaviour change by increasing the level of support / scaffolding / teaching.

e to mitigate harm. In some incidences, a protective consequence may be put into place first, to allow
space for and educational consequence to follow, for example, leaving the space (playground/class-
room).

e following incidents or patterns of detrimental behaviour. Educational consequences are designed
to enable behaviour change by teaching pupils about valued and detrimental behaviour, based on
the principle that all behaviour is a result of feelings, which are influenced by experiences. Educa-
tional consequences are best applied by those working directly with pupils.

If there are concerns about the behaviour of a child in school, the class teacher will contact the child’s par-
ents/carers and meet to discuss the situation. Behaviour which causes the Midday Supervisory Assistants con-
cern is dealt with as soon as possible using a restorative conversation script, is reported to the class teacher and
recorded on CPOMs as necessary.

If a child displays difficult detrimental behaviour in class, the class team will deal with the incident themselves,
using the behaviour grid. They may seek advice and support from the Therapeutic Thinking tutors, Mental Health
Leads and the Senior Leadership Team.

What happens if difficult behaviour continues?

We use a Graduated Response (Appendix 1) when thinking about behaviour; most pupils in school will stay
within the Universal approach for most of the time. A change in behaviour can occur at any time for any pupil -
we use the ABC (Antecedents, Behaviour, Consequence) form (Appendix 2) to investigate and often quickly solve
any issues. This helps to identify if a pupil might find managing transitions challenging and needs a short-term
adjustment and teaching on how to cope at these times. For those few children whose behaviour continues to
cause concern, the Senior Leadership Team will meet with the classroom adults to identify difficulties and decide
whether a more targeted approach is required. This can involve creating a bespoke action plan, which includes:
communication scripts, outlining balanced choices offered to the pupil to help them manage their feelings and
actions; establishing routines; physical changes within the environment to support and promote valued behav-
iours. Staff work very closely with parents in supporting children who may be experiencing difficulties, and any
outside agencies involved. Using the Early Prognosis Tool (Appendix 3) supports staff in identifying areas of sup-
port should the pupil need further (Targeted Plus) support.

Dangerous detrimental behaviour

Dangerous behaviour is assessed using a Therapeutic Thinking risk calculator; we would judge behaviour to be
dangerous if the predicted outcome would involve medical treatment. On the very few occasions when pupils
are atrisk of injuring themselves, injuring others or seriously damaging property, there may have to be a physical
intervention to remove them from the situation.

Staff have had Hertfordshire Therapeutic Thinking training and Physical Intervention training, which is re-
freshed annually. The Lea’s approach uses techniques to de-escalate a situation before a crisis occurs and, where
a crisis does occur, it adopts techniques to reduce the risk of harm.

Where a child is exhibiting dangerous detrimental behaviour, a Risk Reduction Plan (Appendix 4) will be intro-
duced. This is shared with parents and all staff.

See the policy for Restrictive Physical Intervention

How does the school keep records relating to behaviour?

The school uses an electronic program called CPOMS to keep records concerning behaviour. On CPOMS, catego-
ries have been created to help track different types of behaviour. These categories are: discrimination (including
homophobic and/or racist); internal exclusion; reflection incident; sexual violence and sexual harassment; sus-
pension; verbal or aggressive incidents against peers or staff.

Records of all bullying and racist incidents are kept on CPOMS. The Head teacher also keeps a record of any child
who is suspended for a fixed period of time or who is permanently excluded.



Fixed Term Suspension and Permanent Exclusion

At The Lea we promote positive behaviour and early intervention. We do not wish to suspend or exclude any
child from school, but sometimes this may be necessary.

If there is no improvement in the child’s behaviour (and where they are in breach of the school’s behaviour pol-
icy), or for a serious, one-off incident of violence or demonstrating extreme intolerance, a fixed term suspension
may be implemented. In the case of an extreme one-off incident, the school and governing body may consider a
permanent exclusion.

If there is no improvement and other children are being put at risk on a repeated basis, permanent exclusion will
be considered.

Parents have the right to an appeal process against exclusion where a pupil or parent believes the school has exer-
cised its disciplinary authority unreasonably. The Governors strongly believe that the exclusion sanction, particularly
those that are permanent, will only be used as a last resort.

The Governing Body must consider the reinstatement of a suspended or permanently excluded pupil within 15
school days of receiving notice of the exclusion if:

* the exclusion is permanent;

* the suspension would bring the pupil's total number of school days of exclusion to more than 15 in a
term; or

* itwould result in a pupil missing a public examination or national curriculum test.

The Governing Body will establish a Governors’ Disciplinary Committee of at least three members to consider
the appeal.

If the Governors’ Disciplinary Committee decide that a pupil should be reinstated they will give the appropriate
direction to the Head teacher (who is under a duty to comply with it), and inform the parent and Local Authority
of their decision.

For further information regarding exclusions, please refer to the website link provided:
https://www.gov.uk/government/publications/school-exclusion



https://www.gov.uk/government/publications/school-exclusion

Appendix 1: Graduated Response
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Therapeutic Thinking Graduated Response

Thinking

Teach pro-social behaviour.

Include within pupil induction.

Establish routines.

Staff role-model expectations.

Create positive relationships.

Use positive phrasing to communicate expectations.

Universal
Behaviour Curriculum

OCO0D0D0 DO

Analyse the dynamic using the inclusion circles.
If an individual plan, additional to or different from policy, is
needed, move on to Early Prognosis.

O Predict and prevent anti-social behaviour, progress to pro-social
behaviour - a plan for the majority.
O Check if the identified behaviour is covered in policy.
Targeted QO Follow the policy.
Behaviour Policy O Record the impact of policy on pupil's behaviour.
a
a

Describe the behaviour factually and unemotionally.

a

0O Gather appropriate and authentic pupil voice.

O Gather information from relevant parties, including multi-agency
colleagues, in respect of:

o Function of behaviour

o Health and wellbeing

o Context

o Cultural expectations

O Use the collated information to Assess, Plan, Do, Review.

O Where further intervention is needed, move to Predict & Prevent.

Update Early Prognosis document.

Complete Risk Calculator.

Identify any protective consequences needed.

Identify educational consequences needed.

Complete Subconscious and Conscious checklists.

Complete Anxiety Analysis over a period of time.

Identify factors the child can’t cope with and which they can’t cope without.
Use all preceding analysis to create a Predict, Prevent & Progress plan.
Review the plan regularly.

Where further intervention is needed move to Therapeutic Plan.

Co0000O0000O

O Ensure all preceding analysis documents are updated (Early Prognosis, Risk
Calculator, Subconscious & Conscious checklists, Anxiety Analysis).

O Complete the Therapeutic Tree for the individual pupil, taking into account all the
preceding analysis when populating the planned pro-social experiences and planned pro-
social behaviours.

O Complete a Therapeutic Plan as a result of the completed analysis documents.

O Continue Assess, Plan, Do, Review cycles.

O Involve multi-agency colleagues in a review of the effectiveness of meeting need.



Appendix 2: ABC In-class Observation Tool
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Appendix 3: Early prognosis tool

The
behaviour

Pupil woice

Function

Health &
wellbeing

Context

Cultural
relevance

Early Prognosis

Date:

5taff member:

Uinemational, non-judgameantal, factual descrigtion, including severity and fraquency.

L]
Do vz STl mesasd mcine: InfcirrE o
Sensory
Ezcape or
Avoidance
Attention
Tangible g=in
Do vz STl mezasd mcine: Infcirna o
Mncluding dlognoses, diagoostic pathways belng explored, physiological responses, mental bealth factors, additiona) medica)
needs, barriers ete
L]
Do vz STl mesasd mcine: InfcirrE o
Home Schoaol Community
Do vz STl mesasd mcine: InfcirrE o
L]
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Appendix.4: Example Individual Risk Reduction Plan

Name

DOB

Date

Review Date

Photo

Risk reduction measures and differentiated measures (to respond to triggers)

Valued / positive behaviours

Strategies to respond

behaviours

Anxiety / detrimental DIFFICULT

Strategies to respond

behaviours

Crisis / detrimental DANGEROUS

Strategies to respond

Post incident recovery and debrief measures

Signature of Plan Co-ordinator..........cccocevnenes s snssensenns

Signature of Parent / Carer........cccucusmiss e ersssses s

Signature of Young Person.........cccuumvnsrssevvnssssenssecneans

12



